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- @ Welcome
m Updateon SLD in Maine

= Options for neéw criteria ‘
» Using what we have now - new SLD report form ‘

" = DOE Webinar regarding SLD report

= P:opdse'q changes in LD language in Chapter 161

| Queshons .

] What do you need to know spec:lﬁcally?
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o] Foundaﬁonél_ Considerations

' #]'Acaﬁlemi@ Achiwemenff |

m Ttem#1 - - Academic Achievement

'@ Doesa convergence of the evidence from
. multiple valid and reliable sources

demonstrate that the student is achieving
adequately for the student’s age, including
meetmg State-approved grade level Standards
inall of the areas below"’

Academic Achievement

Oral Expression

Llstemng Comprehensmn
Written Expression

Basic Reading Skill

Reading Fluency

Reading Comprehension
Mathematics Calculation .
Mathernatics Problem Solving

B P EE B EI.-EI:.

Acarlemlc A\ch]evement

Ttem #1 LD documnent (Gulda.m:e, page 5)
m Achievement relative 1o age

» Standardized assessment (Appendlx VII, page 36)

@ Achievement relatlve to State-approved :
standards

= Local and state-level assessment (Appendlx V]]I,
" page42)

= Districts must develop defensible means for
measurmg progress




Academic Achievermnent

@ Remember - More than one measure...

= Appendix VII lists a variety of standardlzed ‘

* instruments that can be used to assess the areas
of achievement that are to be considered w1th
suggestions for how to assess

m Appendix VIII gives some guidance on how to -

determme adequate ach1evement

- Diversity

& For students from diverse cultural andfor

linguistic background that place them outs:de :
+the cohort on which standardized. ~
achievement tests were normed, consider only
age or grade equivalent scores, not standard
scores. For such stidents, determmat:ons in
this section should be made using a multi-
tiered problem-solving approaches such as
analysis of work samiples and ather '

- performance data

Enghsh Lan_ju age Learners

@ No tests were standard.lzed on populatlons that
inciuded ELL students .

= Even tests With‘SpaIIﬁsh language versions
were not normed for most ELL _studer_lts ’

“il"ef's%ing ‘Qha]ﬂe.nges

.When i chtld s geneml backgmuﬂd expetiences s

differ fron those of the children on whotit a fest was

standardized, then the-use of the norms of that test

as.an index for emluutmg that child *s current.

petformance or for pred:ctmg future performances
© may be mappropnate

Sulvzu & Ysseldyke 1991‘

Wh_a‘thac’tms Most Threaten the.
Yalidity of Test Performance?

" “Most studies compare the performance of students
from different ethnic groups...rather than ELL and
non-ELL children within those ethnic groups. .
major difficulty with all of these studies is that the
category Hispanic includes students from diverse
cultural backgrounds with markedly different English-
language skills.... This reinforces the need to separate
the influences of ethnicity and ELL status on observed

i

score differences.
Cottrtesy of Samuel Ortiz, PhD

Appendix \/J

® Recommendations for addressmg Cultural and

ngmstlc Dlversu:y {Guidance, page 31)

. Christopher Kaufman PhD :
. Samiuel Crtiz PhD - Westbrook Presentation -

= X Battery Assessment adaptations for
Culturally & Linguistically diverse students -
+ . Essentials of Cross Battery Assessment - 3 edition




#2 Approprnte ]ﬂSLructJor}

o] If the student is not acl'uevmg adequately in- all

areas, is the underachievement due to the lack :
of appropriate instruction in reading or math?-

m 2 Considerations required -~

“Appropriate Instruction

@ a, Con51der whether the student prmr to or as

.. part of the referral Pprocess, was provided
appropriate instruction in regular education
settings, delivered by quah_fled petsonnel

" and -

Djversmy

@ b.For cultu.rally and ]Jngulstlca]ly dlverse

students and students from diverse educational

backgrounds, consider the extent to which the -
student has been exposed to culturally and
linguistically appropriate instruction that is
consistent with the knowledge and skills
embedded in the measures used to assess
performance and achievement.

#3 Ru le Outs

" m If the student is not achieving adequately in all

areas; is the student’s lack of achievement
primarily the resultof:
* a. Vispal, hearing or motor disability?
+ ‘b: Intellectual disability?
"« ¢. Emotional distirbance?

+* d. Environmental, cultural or économic .
dlsadvanlage and/ or lumted Enghsh proﬁc:ency?

P'xrt B:

' E| Add1t10na1 Constderahons

| In accordance Wlth -

34CFR$300. 304(b)(1)and(b)(2) the Team must
not use a single measure of assessment as the
sole criterion for determining whether a child is
a child with a disability.

#4 Processing Disorder.

= Is there evidence of a disorder in one or more .

of the basic psycholegical processes that
correlates to the student’s lack of achievement
‘as demonstrated by either; '

« a. A score 1.5 SD below the mean in at least one area
of psychological processing; or’

« b. Ascore 15D below the mean in two or more
areas.




Cognitive Processes

Item #4 LD document (Guidance page 3): A
disorder in one or miore of the bas1c
psychologlcal processes
= Two widely used/ researched/ recogmzed models

o Not exclusive .
s Appendix I (Guidance, page ‘12) .

a School Newropsychology - Integrated Mocle] h
» Cattell-Horn-Carroll
= No definitive list

o Appendix IT (Guidance, page 16) -

| ]vl;&?ii_ﬂe-f’g'f‘r}j r_e'She}'@i

= Processing deficits are identified statistically

- m A smgle deficitis sufficient for ehg1b1]1ty if the

compos1te score is atleast 1 %2 standard .
" deviations below the mean of the test

_ m Two deficits are required for eligibility if

compesite scores are 1 standard deviation-

" below the mean of the test

Diversity .

@ Some students present with cultural, lfnguistic or

physical characteristics that place them outside the
cohort on which standardized achi¢vement tests
were norned. If you have determined that there are
o standardized assessment available that are ~

normed for the student’s presenting characteristics
* or that can be adniinistered using standardized

procedures, check “N/A” and provide an

explanation in the Verification box as to whyj those

L assessuients are not valid for the student. -

#§ :Cie-ra@ra] C@gn]tlngblllty ﬁ

@ For children in grades 4 - 12: Has the student
obtained a composite standardized score no
lower than 1.5 SD<Mean on at least 1 mdex or

- scale of cogrutwe functioning

‘@ 'General Learning Disability

& Specific Learning Disability

o]

From.a sta:nda_rdi_zed meé;\su_re of general
cognitive ability '

At least 3 subtests -

Answers the Full Scale vs Index Score debate
New WISC-V Ind_ices with 4 subtests -
Verbal/ Crystahzed & Nonverbal/ Fluid

Appendix V - Index Score Examples
{Guidance, page 26- 30)
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#6 Pre Referrdl Procedusreu

Ttem #6 LD document (Guldam:e, page 7)

= Lack of Response to Intervention must be
documented to determine ehg1b1hty asa
student with SLD- :

= Regular Educatlon initiative

m Pre-referral procedures in Chapter 101

@ Me State RTI / Pre-Referral Guide: -
= Www.maine.gov/ education/rti/index. shtmi
» Appendix IX (pages 4.4—4'7)




- @ For SLD eligibility, academic interventionis
required
= Lack of response
"+ w-Positive response that requires an amount of
' intervention that rephcates specializéd instruction

= -Sufficient progress is described in Append].x X
(Gmdance page 48)

\ #7 Pattern of -
Strengths/Weaknesses

= A Patternof Strengths and Weaknesses in
Performance, Achievement or Both-.

Readmg Skﬂls

* Math Skills -

+ Guidance, Page 7 and Appendix X1 {pages 50-53)

R<e-ifesfah‘ft.!t© SLD

.z Thatis determined by the IEP Team to be
" relevant to the 1dent1f1c:at1on of a spec1f1c
learning disability

@ Maine Guidanice - - Required Research Based
Correlation between Protessing | Dlsorder and
Achievement Deﬁclt

| Other research based patterns

" #8 @-_bs@'rmmn ) |

@ Relevant behavior rioted dufing the

‘observation(s) and it's relationship to academic
funciioning,

#9 Medical Findings

E 'Educationaﬂy relevant medical findings:

#10 Valid & Reliable

@ Areevaluationsvalid and reliable assessments

and performed by qualified individuals?




- @ Conclusions

#171. SLD?

& Doesa spec.ific.lear'ning disabi]ity exjétfr‘

#12. Spaedaﬂi.zleﬁélj Instriction?

m If thereisa learning: disabﬂify, does the stiident p
" . require special education and related services - -

because of that dlsabﬂlty? :

O
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References (Gulda.nce, page 54)

MASP_we‘bsité: maspor‘n]jhe.'net :

' "MV'kaa?r“S'- N:ex:t???-!

] DOE proposed language for changes in 1SLD
© identification
Subnutted to Legislature - Oct. 23
= Public Comment Penod '
» Hearing
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